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Board / Principal Reports 

 

Hobsonville Point Schools Chairperson Report 2019 

 

 

Tēnā koutou.  

Our schools continue to grow, achieve and cement themselves as an important part 
of the Hobsonville Point Community. Hobsonville Point Primary is very close to 
capacity and thanks to the hours of consultation and work put in by the Primary 
Principal Daniel, expansion of the school will begin in 2020. Hobsonville Point 
Secondary is also growing and looking ahead to the future, there may also need to 
be some expansion, but for now, things are ticking along nicely. 
 
A huge celebration for the Secondary school’s ERO (Education Review Office) report 
where the school scored the highest possible rating. A testament to Secondary 
Principal, Maurie, and his senior leadership team. Their personal investment of time 
and heart continues to see the school culture value each and every one of our 
students, supporting them to become life-long learners with values and habits that 
ensure future success. 
 
HPPS have two new members of leadership, appointing Kerry Taiala and Margo 
Thorpe as Assistant Principals. At both schools, the growth in numbers is not just 
students, but staff numbers have grown rapidly too. Whilst staff room space is at a 
premium these days, induction into the culture and pedagogy of our schools is 
consistent and well received. 
 
Finally, 2019 was an election year for the parent representatives on the Board. We 
farewelled Sandra Atkins, Sharon Afu and Marcus Hogan. Sandra has been on the 
board for nearly five years, Sharon and Marcus three years. A heartfelt thank you to 
them for their service. Graeme Aitken and I were re-elected along with new 
members; Nathan Rarere, Ashley Pierce and Philip Jellyman. Kylan Waters was our 
2019 student rep, with Selena Wong elected late in the year to be the 2020 rep. Staff 
representative Lisa Squire stood down and the staff elected Ngahuia Lott as their 
new representative for a three-year term. 
 

Ngā mihi nui 

Meredith Kennett 

Board Chair, March 2019  

 



4 | P a g e  
 

 

 

 

 

 

Principal’s Report. Hobsonville Point Secondary School, 

2019  

 

2019 was the second year we had all 5 cohorts within our school. Students continue 
to play a special part in helping us create our school. The year started with seniors 
being challenged to leave an enduring legacy in relation to a positive, supportive and 
inclusive culture. 
 
Lea, Sally and Di presented a strong induction programme for new staff and when all 
staff came together for the first time we had a strong focus on whanaungatanga. 
During our first week all new families met their Coaches through our Individual 
Education Meeting (IEM) programme. This was followed by two days of whole school 
induction which included our continuing Whanau Picnic in collaboration with 
Hobsonville Point Primary School. I am proud of the way in which we walk the talk 
about putting relationships at the centre and making sure we create the time to do so.  
 
We continued our programme of Modules (2 terms), SPINS (1 term Special Interest) 
and Big Project involving learners across our Foundation Year Levels and similar 
model for our Q1 (Year 11 students). We continued our Q2 (Year 12) structure which  
included 1 Connected Learning Module, 2 SPINS and an Impact or Pathway Project, 
and continued our Q3 (Year 13 structure which comprised 5 SPINs and a Pathways 
Project 
 
As in previous years we did not subject our Year 11 cohort to a full NCEA L1 
programme as this takes the focus off learning and can produce unnecessary stress 
for learners. Rather, Year 11 students collected some NCEA L1 or L2 credits that fell 
out of their learning as and when they were ready. The intention is to achieve in the 
vicinity of 20 Level 1 or 2 credits in Year 11 so that the focus will remain on learning 
and allow their focus in their Year 12 year to be on at least 60 quality Level 2 credits. 
The second year of this 2 year journey to a quality NCEA L2 was again very 
successful. Once again our NCEA results, especially the level of Merits and 
Excellence, the improved performance of boys at NCEA L2 and the complete closing 
of the gap for Maori at NCEA L2. 
 
Our Kāhui Ako continued to develop with a successful Staff Only Day at which Dr 
Russell Bishop provoked our thinking in relation to teaching to the north-east - his 
model of combining high relationships with high teaching skills to bring about high 
levels of engagement and achievement for all learners, but particularly Maori. 
 
As a staff, our professional learning focus was on embedding culturally sustainable 
practices, and with the drive from our Across and Within School leads made huge 
progress. Staff sing our school waiata 2 -3 mornings a week, our spirals of inquiry 
had a culturally sustainable focus and more staff were supported in their learning of 
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Te Reo me Tikanga. We have also strengthened our relationship with local iwi, 
Kawerau a Maki, involving them in the leadership of our professional learning. 
 
The Education Review Office (ERO) visited the school near the end of Term 3 and 
published a strong and affirming report on our school. They spoke strongly on the 
level of coherence and cohesion throughout all programmes and processes in our 
school built on a strongly present vision, mission, set of principles, values and 
dispositions. 
 
The strong links we are striving to maintain between our vision, values and principles 
and our practice were once again strongly evident in our End Of Year Celebration 
when students were recognised for displaying excellence in our Hobsonville Habits 
and in our school Values. This was no better displayed than when the staff and 
students combined to farewell and applaud our departing Q3 students as they left the 
building on their last day. 
Our BOT, which went through an election mid-year, continued to provide strong 
governance and stewardship for the school as it moved through its sixth year of 
operation and should feel proud of guiding the school to its current situation. 
Teaching and non-teaching staff have all contributed strongly to our establishment 
journey and are committed to our vision and values. 
 

 

Maurie Abraham 

Principal, Secondary School, 2019 
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Principal’s Report. Hobsonsville Point Primary School, 2019 

 

2019 marked the end of our seventh year of operation as the first Public Private 
Partnership School in New Zealand. 
 
We started with 570 students and ended with 694. The diversity of enrolments 
continue with a larger number of ESOL students arriving.  We ended at 43% ESOL. 
 
We have inducted 17 new staff and have had one staff member leave and three take 
maternity leave. As with many schools, we are finding it hard to recruit quality staff. 
 
We have employed 2 new AP’s to support leadership and growth. 
 
The PPP model has been a challenge this year with many issues around the growth 
of the school being slow to be resolved.   
 
We continue to induct new staff and new families into the school. The demise of the 
Parent Network has been a set back, however Emma is back for 2020. Staff now 
take the role of supporting the induction of new staff. 
 
We have hosted over 800 educational visitors through the school, this has been both 
beneficial and time consuming. We do believe it is part of our role to help challenge 
how learning works and support change in other schools.  
 
The students have been achieving very well both across the dispositions and 
learning areas, the ownership of both learning and the space has been very pleasing. 
Students are developing a real sense of themselves as learners. The diversity of 
learners has made reporting very challenging and will be a focus for 2020. 
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Target 1:      Engagement at HPP will be above the national norm. (MOE Survey “Me and My School” Tool) 

Very positive responses overall, particularly from students who have been at HPPS for 2+ years.  The “Me & My School survey in Term 1 

identified at or above national norms for Years 4-6 students.  While Yrs 7-8 scores were mostly consistent with national norms, engagement 

of these students increased considerably throughout the year.  A need for an induction programme for new students in Yrs 4-8 was identified.  

The Term 4 survey showed growth in areas not ranked highly inTerm 1’s, particularly for Yrs 7-8 students in work ethic and self-motivation.  

Observations of student engagement in Learning Commons 2 & 4 throughout the year indicated much self-motivation, focus on tasks through 

to completion, and cooperation/consensus within shared and group activities.   

Action Measure Personnel Timeframe Tracking Outcome 

Survey Students Me and My School Survey 

Tool 

Lisa Term 1 

 

 

Term 4 

Collate data to find 

patterns 

 

Prepare a Google 

survey to check aspects 

that did not score highly 

in Term 1 

Survey completed and 

analysed 

Student focus groups 

discussed issues and 

ways to move forward 

Gather data on 

engagement 

Compare with national norms Lisa Term 1/2 

 

Term 4 

Student focus groups Data analysed and an 

action plan created 

Reflect on ethnic groups Compare with national norms Lisa Terms 1/2 Comparison completed Snapshot at end of 

2019 included a 

reflection on 

differences between 

ethnicities. 

Plan strategy if needed on 

addressing engagement 

gaps 

Engagement rises SLT Terms 2/3/4 Meetings held to 

strategise and teams 

implemented actions. 

  Student and staff 

focus groups held, 

concerns identified 

and action plan 

implemented 
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Target 2:      80% of students in Years 4-8 who are working at curriculum levels that are 2 or more sub-levels below 
  cohort expectation at the beginning of the year will experience accelerated progress by year’s end. 
 

These students are regularly reviewed at both Learning Common meetings and SENCO meetings. Targeted workshops have been 
conducted to cater for individuals and small groups.  All but 15 students have accelerated their progress, several moving more than two sub-
levels.  Those who haven’t made progress are either ESOL or children, or have an Individual Education lan to cater for their special learning 
needs.   

 Action Measure Personnel Timeframe Tracking Outcome 

Complete all standardised 

assessments of all students 

who do not have current 

data, and new learners in 

literacy and numeracy to 

establish levels. 

Timetabled and conducted 

with data entered into LMS 

Lisa Term 1, Feb-

March 

New students - 

on-going 

Curriculum levels have 

been calculated via 

goals rather than 

standardised 

assessments 

Each learner’s CL for 

english and 

mathematics will be 

entered in LMS 

Establish expected levels at 

the start of the year 

Established and shared SLT/middle leaders April 1 Established and 

reviewed in Nov 2019 

Known target 

Include all below level 

expected level in Special 

Needs Register and use 

and monitor and track 

progress 

Present on Register and is 

regularly reviewed and 

updated 

Erin & Kerry April 1 Identified students are 

reviewed regularly and 

their needs updated 

Individual students 

have plans and can be 

tracked 

Provide interventions 

through target workshops 

to target gaps identified 

Workshops are provided Erin & Kerry, 

middle leaders 

On-going On-going, and regularly 

reviewed 

Progress through 

levels accelerated 

Provide Professional 

Learning to all staff on how 

to interpret the data and 

appropriate strategies 

Timetabled and held SLT & Megan 

 

Erin & Kerry 

Data analysis 

points 

On-going 

Coaching sessions 

undertaken with 

individuals and groups 

Needs of the learners 

and how to support 

effectively understood 

and met. 
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Target 3:   80% of Maori learners in Years 5-8 will be achieving at expected curriculum levels in mathematics  
  by year’s end. 

67% of Maori learners in years 5-8 are achieving at or above in mathematics.  Students who are in the well below category have been 
identified within classes and have individual plans in place.  Students who are below are receiving additional support to increase engagement 
and achievement in mathematics.   

 Action Measure Personnel Timeframe Tracking Outcome 

Establish a process, 

including timelines, for 

extracting curriculum level 

information for each learner 

at schoolwide level. 

Timetabled and groups 

identified in a physical and 

digital visual 

Lisa & Megan February Ontrack -schoolwide 

processes being 

followed 

Curriculum levels of 

Maori and Pasifika 

clearly identified  

Disaggregate data to 

determine sub groups 

Maori data is disaggregated 

from cohort into year levels.  

Collate and share. 

Lisa/Middle 

Leaders 

March identification done in an 

on-going manner and 

clearly labelled on SMS 

Groups of students 

identified and shared. 

LAs to plan learning 

designs to meet needs of 

learners, that includes 

culturally responsive 

pedagogy 

Connected curriculum plans 

are in place and teaching 

practice reflects culturally 

responsive approaches 

Middle Leaders, LC 

Leads 

Term by term School curriculum and 

practices live our 

responsive pedagogies 

Needs of maori 

students are met. 

Learning Advisors have 

processes in place to track 

learners 

All students are identified who 

are working below curriculum 

levels at the start of the year 

(and on-going for new-comers) 

Led by Middle 

Leaders 

SLT 

Term by term On-going monitoring in 

place 

Needs of Maori 

students have been 

identified 

Interventions and strategies 

are decided on based on 

termly data 

Differentiation in place 

Connected curriculum evident 

Cultural contexts included in 

learning plans 

Engagement with whanau 

SENCo referrals to outside 

agencies 

SLT 

SEN Team 

Middle Leaders 

Term by term Interventions regularly 

reviewed 

Maori learners needs 

are met and well  

supported. 
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Target 4:      80% of Pasifika learners will be achieving at or above expected curriculum levels in writing by year’s 
end. 

Curriculum levels of Maori and Pasifika are  clearly identified on the data wall at mid-year and end-of-year, and progress noted.  Pasifika 

students are moving forward at similar or better pace than all other students.  9% are slightly below cohort expectation, and 1% are still 

performing well below cohort.  These students have individualised support programmes.  The percentage of Pasifika who started their 

schooling with us is higher than those who joined later. 

 Action Measure Personnel Timeframe Tracking Outcome 

Establish a process, 

including timelines, for 

extracting curriculum level 

information for each learner 

at school wide level. 

Timetabled and groups 

identified in a physical and 

digital visual 

Lisa & Megan February 

 

July 

 

December 

Data is being entered as 

per our schoolwide 

schedule 

Data entered and 

analysed.  Summative 

visual recording on the 

data wall bi-annually 

Disaggregate data to 

determine sub groups 

Pasifika data is disaggregated 

from cohort into year levels.  

Collate and share. 

Lisa/Middle 

Leaders 

March Groups identified and 

individual teaching 

teams tracking 

individuals 

Groups of students 

identified through Linc-

Ed and shared. 

LAs to plan learning 

designs to meet needs of 

learners, that includes 

culturally responsive 

pedagogy 

Connected curriculum plans 

are in place and teaching 

practice reflects culturally 

responsive approaches 

Middle Leaders, LC 

Leads 

Term by term Culturally responsive 

practice through 

personalisation and 

authentic learning 

experience evidence 

across teams 

Needs of pasifika  

students are met. 

Learning Advisors have 

processes in place to track 

learners 

All students are identified who 

are working below curriculum 

levels at the start of the year 

(and on-going for new-comers) 

Led by Middle 

Leaders 

SLT 

Term by term Responsive plans in 

place 

Needs of Pasifika 

students have been 

identified.   

Interventions and strategies 

are decided on based on 

termly data 

Differentiation in place 

Connected curriculum evident 

Cultural contexts included in 

learning plans 

Engagement with whanau 

SENCo referrals to outside 

agencies 

SLT 

SEN Team 

Middle Leaders 

Term by term Interventions reviewed 

regularly 

Pasifika learners 

needs are met and 

well  supported. 
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Hobsonville Point Secondary School 

Analysis of Variance 2019 

 

Targets 2019 
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Target 1:    80% of all Year 9 students who are identified at more than one sub-level below expected in literacy and  

    numeracy (=Stanines 1 – 3) at start of year experience accelerated progress by year’s end. 

 

 Action Measure Personnel Timeframe Tracking Outcome 

Complete PAT 

assessments of all Year 9 

learners in literacy and 

numeracy to establish 

levels 

 

 

Establish expected levels 

at start and end of year 

for Years 9 and 10 

cohorts 

 

Include all below 

expected level in Special 

Needs Register and use 

this to monitor and track 

progress 

 

Provide interventions 

through SPINS and 

FloorTime workshops to 

target the gaps identified 

 

Provide Professional 

Learning to all staff on 

how to interpret the data 

and appropriate strategies 

Timetabled and conducted 

 

 

 

 

 

 

Established and shared 

 

 

 

 

Present on Register and is 

regularly reviewed and 

updated 

 

 

 

Workshops are provided 

 

 

 

 

Timetabled and held 

 

 

Wallis 

 

 

 

 

 

 

SLT/LOls/Data 

 

 

 

 

Vanna 

 

 

 

 

 

Vanna, Dana 

 

 

 

 

Vanna, Dana, Jill 

 

 

Term 1, Week 2 

(All Yr 9 and PLs  

Yr 10 during 

Symtxt) 

Term 4 (Yrs 9 and 

and PLs 10) 

 

March 1 

 

 

 

 

March 13 

 

 

 

 

 

On-going 

 

 

 

 

Start of each 

Semester 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Numeracy 

76% achieved Stanine 

4 or moved at least 1 

Stanine  

 

Literacy 

62% achieved Stanine 

4 



14 | P a g e  
 

Target 2:      70% of all akonga at Year 10 will have an average (median) curriculum level at or above expected level of 

      progression (5P+) at year’s end 

 

 Action Measure Personnel Timeframe Tracking Outcome 

Establish a process, 

including timelines, for 

extracting Curriculum 

Level information for each 

student and to determine 

an averaging process. 

 

Disaggregate data from 

this process to determine 

position of Year 10 male 

akonga  

 

Line of sight processes for 

all Coaches and Modules 

teachers 

 

 

Interventions and 

strategies decided based 

on termly data 

● Line of sight with 

whole staff 

● SymTxt 

● SENCO referral 

● Differentiation PL 

● PL re low Curriculum 

Levels 

 

 

 

 

 

 

 

Year 10 male akonga 

disaggregated data collated 

and shared 

 

 

All teachers aware of their 

students who are below 

average curriculum level at 

start of Semester 2 

 

Possibly: 

Learning support strategies 

shared  

SENCO referrals to external 

agencies 

Professional learning around 

differentiation strategies 

 

SLT 

 

 

 

 

 

 

 

Sally 

 

 

 

Led by COL 

leads/LOLs 

 

 

 

PL Team 

SENCO 

LDL 

 

February 

 

 

 

 

 

 

 

End of Semester 

 

Mid Year 

 

 

 

 

 

 Achieved 40% at 5P+ 

and 71% at 5D+ 

 

This data raises 

serious questions as to 

our assessment 

practices and/or 

rubrics as this does 

not align with 

achievement at NCEA. 

We may be setting the 

bar too high in relation 

to the Foundation 

Curriculum levels. 
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Target 3:   70% of Year 10 Maori akonga will have an average curriculum level at or above expected level of   

    progression (5P+) 

 

Action Measure Personnel Timeframe Tracking Outcome 

Establish a process, 
including timelines, for 
extracting Curriculum 
Level information for each 
student and to determine 
an averaging process. 
Disaggregate data from 
this process to determine 
position of Year 10 Maori 
and Pasifika akonga  
 
Line of sight processes for 
all Coaches and Modules 
teachers 
 
Interventions and 
strategies decided based 
on termly data 

● Line of sight with 
whole staff 

● SymTxt 
● SENCO referral 
● Differentiation PL 
● PL re low Curriculum 

Levels 
 
Provide professional 
learning opportunities to 
develop culturally 
responsive pedagogies 

 
 
 
 
 
 
Year 10 Maori and Pasifika 
akonga disaggregated data 
collated and shared 
 
 
All teachers aware of their 
students who are below 
average curriculum level at 
start of Semester 2 
 
 
 
Possibly: 
Learning support strategies 
shared  
SENCO referrals to external 
agencies 
Professional learning around 
differentiation strategies 
 
Timetabled and delivered 

SLT 
 
 
 
 
 
Sally 
 
 
 
 
Led by COL 
leads/LOLs 
 
 
 
 
 
 
 
 
PL Team 
SENCO 
LDL 
 
 
PLT 

February 
 
 
 
 
 
End of Semester 
 
 
 
 
Mid Year 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Ongoing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Achieved 29% at 5P+ 
and 59% at 5D+ 
 
This data raises 
serious questions as to 
our assessment 
practices and/or 
rubrics as this does 
not align with 
achievement at NCEA. 
We may be setting the 
bar too high in relation 
to the Foundation 
Curriculum levels. 
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Target 4:      75% of graduating students will achieve NCEA Level 2 with 57% at Merit or Excellence Endorsed. 

 

 Action Measure Personnel Timeframe Tracking Outcome 

All Modules to provide 

sufficient Achievement 

Standard per Learning 

Area.  

 

Tracking and monitoring 

of each student’s 

progress towards NCEA  

established 

 

Responsive SPINs, 

Floortimes and other 

catch up opportunities 

provided for students in 

danger of falling short of 

the target 

 

Students supported by 

Coaches through Hub 

goals and monitoring 

 

Track Numeracy and 

Level 1 Literacy with Q1/2 

Cohort 

 

 

Track UE Literacy and 

students on alternative 

pathways from UE. 

Achievement Standards 

identified in course material 

 

 

 

Tracking and monitoring 

procedures exist and are being 

used 

 

 

SPINs, Floortimes and catch 

up opportunities scheduled 

 

 

 

 

 

Hub goals supported by 

Coaches 

 

 

Achievement Standards and 

Unit Standards accredited to 

literacy and numeracy.  

 

 

Achievement and unit 

standards. 

 

LDLs 

 

 

 

 

Data/LOL (assmt) 

Team 

 

 

 

LDLs 

 

 

 

 

 

 

LCLs 

 

 

 

Jill, Su Min, Andrea 

 

 

 

 

Jill, Celeste, Su 

Min, Andrea 

Start of each 

semester 

 

 

 

Term 2 

 

 

 

 

End of Term 2 

 

 

 

 

 

 

Termly 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

All students have 

access to a sufficient 

number of AS’s. 

 

 

 

 

 

Students, teachers 

and parents have up-

to-date information of 

students’ progress 

 

 

 

 

 

 

Appropriate 

programmes are 

provided 
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 Target 5:      60% of NCEA L3 Qualifications are at Merit or Excellence Endorsed 

 

 Action Measure Personnel Timeframe Tracking Outcome 

All Modules to provide 

sufficient Achievement 

Standards per Learning 

Area to contribute to Level 

3 certificate. 

 

 

Tracking and monitoring 

of each student’s 

progress towards NCEA 

L3 established 

 

Responsive support  and 

extension opportunities 

provided for students 

 

  

Achievement Standards 

identified in course material 

 

Clear school course design 

policy 

 

 

Tracking and monitoring 

procedures exist and are being 

used 

 

 

SPINs, FloorTimes and other 

opportunities scheduled 

LDLs 

 

 

 

 

 

 

 

 

 

Start of each 

semester 

 

 

 

 

 

Term 2 

 

 

 

 

End of Term 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Achieved 47% which is 

a pleasing result 

considering the cohort 

and Decile 8 - 10 was 

53% 
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Kiwisport Funding:  For the Year ended 31 December 2019 

Kiwisport is a Government funding initiative to support student participation in 
organised sport.  In 2019, the schools received total Kiwisport funding of $22,289.40. 
 
With our rapidly increasing roll, the funding contributed to expanding the sports 
codes we already had in place, and supported the introduction of new sporting 
codes.  Some of these new codes our  students were able to try out were Volleyball, 
Softball, Lacrosse and Futsal. Our Sports co-ordinator sourced any possible 
opportunities to send interested students to events in order to increase what we 
might be able to offer going forward.  These were taster sessions, student leadership 
in sport workshops, coaching and refereeing clinics.  
 
With an increase in sports teams and sports codes, finding coaches and managers 
still remains our biggest challenge.  Keeping costs to a minimum so that all students 
can make the most of sporting opportunities is a driving principle of ours, and 
therefore we rely heavily on volunteer coaches and managers.  The kiwisport funding 
allowed us to support our volunteer coaches and managers by providing them with 
resources and upskilling them with coaching clinics and workshops.  Funds have 
also supported student coach development and has led to a successful student 
coach / parent or staff coach mentoring system being established within our bigger 
codes.   
 
Having the funds to support our student coach development has led to increased 
participation and opportunity for not just our students, but our feeder primary 
schools.  Our Student coaches developed coaching programmes which they took 
into our primary schools and delivered very successfully.  This has strengthened our 
relationship with our primary schools, but also seen our students' confidence  in their 
abilities grow, along with the confidence of the younger students they are working 
with.   
 
Hobsonville Point Primary utilised the kiwi sport funding through a range of 
initiatives. Kiwi tennis. Kiwi softball kiwi soccer as well as continuing to work with 
Hobsonville Point Secondary through their coaching programme as mentioned 
above. 
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INDEPENDENT AUDITOR’S REPORT 
 
TO THE READERS OF HOBSONVILLE POINT SCHOOLS’  
FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2019 
 
 
 
 
 
The Auditor-General is the auditor of Hobsonville Point Schools (the School). The Auditor-General has 
appointed me, Paul Lawrence, using the staff and resources of Crowe New Zealand Audit Partnership, 
to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 22, that comprise the statement 
of financial position as at 31 December 2019, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
- present fairly, in all material respects: 
 

- its financial position as at 31 December 2019; and 
- its financial performance and cash flows for the year then ended; and 

 
- comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 

Our audit was completed on 29 May 2020. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of 
Trustees and our responsibilities relating to the financial statements, we comment on other information, 
and we explain our independence. 
 
Emphasis of Matter – COVID-19 
 
Without modifying our opinion, we draw attention to the disclosures in note 25 on page 22 which 
outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
 
 
Responsibilities of the Board of Trustees for the financial statements  
 
The Board of Trustees is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand. The 
Board of Trustees is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible 
for disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic alternative 
but to do so. 
 
The Board of Trustees’ responsibilities arise from the Education Act 1989. 
 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
- We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 
- We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 
- We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board of Trustees. 
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- We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements or, 
if such disclosures are inadequate, to modify our opinion. Our conclusions are based on the 
audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 
- We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
- We assess the risk of material misstatement arising from the Novopay payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board of Trustees regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board of Trustees is responsible for the other information. The other information comprises the 
Analysis of Variance and Kiwi Sport Note but does not include the financial statements, and our auditor’s 
report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 

 
 
Paul Lawrence 
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand 


